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bEHOGRAPHIC SUIIh'ARY - ^ 

RSDP v/ithin the Orleans Southwest ^chool District has come to be - 
known to parents, teachers, school administrators, childaTen and the com- 
munity as the project v/hich is'' concerned v?ith the academic v/elfare of ^ 
children • RSDP is responsible for a wealth of varied activities v/ithin 
and around the schools, designed to improve the acadeirdc welfare of all 
elementary and interroediate school children. B^it, more than concern 
for acci/lcinic advancement, RGDP has come to be recognized as the facili- 
tator in the movement .d^sjLgned to help children feel positive about then- 
selves* and about^ the activities they engage in relative to academic atrfca: 
r^ent^ RSDP has cireated an awareness on the part of parents and the 

comriunity as to what Icsarriing is all about, and why success in acadonic 

^ ^ ' . .-. - 

attainment at tha^^elemi^ntiary and .intermediate leveio xs so sagnxrxcart . 

in the development of- feff^ective young citizens. 

Ptersons Involved 
RSDP has brought together a significant niomber of people from^ 
varying i/alks of life. Alt.hpugh varied in their interests 'and experi vP.cH 
the commonality among all o£ these people has been a genuine desxre to 
xj^tilize their skills and abilities to help approximately 500'student^s 
(See i^pendix A) \7ithin the elementary and intermediate school ci^e rarcje' 
attain the goals set^by P^DP^ 

A total of thirty-five of the district's teachers (Sc© 2^ppencli:t :i) 

have participcited in the project. Teacher participation has meant 

' ^ * \* • 

attendance at irrservice workshop pj^pgrams during the. susnmprs of '"J^, 'TG, 

^ - * * 

and '74 designed to improve the quality of instruction, , to increase 

ability to meet individual pupil needs, to learn how to utilize teacher 



aides most effectively. During the year^ teachers have also participated 
in inserviee coasionG scheduled during' tho regular school day. Tpachers 
have xjillingly cooperated vdth the project by allov4n^ their students 
to attend the Learning Centers and participate in other activities^ spon- ' 
sored by RSDP* Teachers have also v/illingly .utilized the services pro- 
vidod by teacher aides ^assigned to each school by RSDP. R5DP has. served 
as a clearinghouse through v;hich teachers have been able to secure in- 
fomation and material's for specific instn^ctional needs. The araoiint of^ 
assistance requested by the teachers as vrell as the degree of involvement 
of each teacher \dth RSDP has been varied, but over all participation , 
has been most active and enthusiastic. - - . ^ 

Fifteen residents (See Appendix' C) of the area ^^e selected to be 



trained and utilized by the project as teaqher aides. Aides participated 
in sumner vrarlcshop training programs dviring ;the 'sunmers of '72, '73, and 
'74 and in inservice sessions during the regular School years. TJithxn 
the four schools*, aides have not^only assisted teachers with the ac- 
coai>lishment of instructional goals but have also ^operated the, Learning 
•Center within each school under the supervision of the direct;9r of RSDP. 

■ I ^ ' 

Each liide has received a stipend v;hile participating in the^prpgect. 

In an attempt to provide informative and useful stmmier\V7orkshop and 
inservice programs, consulting service from a significant number of 
authorities in diverse areas T/ere secured (See Appendix D) . Such seSr- 
vic(^s , included presentations and demonstrations by consultants for teachers 
and aides. Service in some instances also included tl^e "organization of 
e:cperiences for i^he purpose of, helping, teachers and aides to develop ne\; 
teacher-made materials and new teaching techniques for use v/ith children 
in an attempt to improve^ or further individualize each child's in.^truc- 
tional program. ^ 'Teachers ,v;ith specific questions or problems had 



/ 

opjDortunities to vx>rk individually tnth the appropriate consul teint or 

consultants* ^ 

' From the very start, comnunity awareness cind active involvement have 

been a vital part of RSDP. topendix E shows the make-up of the first 

School/Community Council , the group responsible for determining the needs 

of the area in the preliminary^ project proposal stages^ Since that tine, 

community involvement \n.th the project has steadily increased, The School/ 

romuiiity Council has met monthly taking an active role in decision making 

aspects of tlie project and has facilitated the community involvement in the 
t 

% 

various activities of the project. Some of the, major activities \;hich 

have effectively ut^ilized community volunteers have been: 

1 • Releasing teachers for half -day inservice sessions « 

Comraunity volunteers planned various activities and field trips 
and took over afterhoon classroom responsibilities occasionally 
so teachers cotild spend the time in inservice sessions. 



2, Assisting in jjeaming Centers . Community volunteers have helpo.1 
1±e ^^^^^Jf^P\^^ LeajmincT Centers provide individual and group 
eKpeo^Mras' for children coning to the centers, 

3 , Releasing teagfiers to carry on Parent-Teacher Conferences ^; , 

^ . Community volunteers planned and carried out activities at f^re- 

arranged times thus freeing teachers to schedule conferences 
\rith all interested parents. * * • 1 * 

There arfe numerous ^other activities \;hich have utilized .aid from 

parent emd community volunteers, and community residents often assist 

the classrooms \dth special projects. There is no hesitation in ^^alling 

upon \dlling residents to help in enriching or enhancing the oppor- 

\j 

tunities provided* students by'P^DP (See Appendix F) . 

\. 

Decides comnunity involvement, comnunity »av7areness haS increased. 
Such is evident from the publicity the project receivss in the nej;s- 
papers, (See Appendix S) and the increased number in a'ttendanoe at ^ 
op6n houses and other school related activities planned in conjunte|:ion 
\7ith 'I^DP to \;hich the public is invited. • ^ 



Besides the regular RSDP administrative staff which includes the 

director, secretary, and evaluator; The Orleans Southwest School District 

> 

administrative staff has lent suppoirt to the project Lines of com- 
« k • * 

►munication between RSDP and all district administrators have remained open. 
The superintendent's office, principals of the schools and RSDP have sought 
to coordinate their efforts in order to avoid unnecessary duplication 
and also provide the best learning e;Kperiences possible for students. 

# 

Training Coinponent 

Th© insci.vir*=» procjjLdm sponsored by RSDP was ai thre^-fol d, program. 

In the initial part of inservice each year, teachers and aides parti- 

cipated in a four-week summer worJcshop. The^first three weeks of each 

workshop were held immediately after school closecj for summer vacation. 

The first summer dealt with reading - how to diagno^^e/ how to set up 

individualized programs, how to determine the ^readingvle^vel of books, 

and how to administer, score and interpret the results of an informal 

reading inventory. Careful study was' done relative to the process of 

having teach^-r aides. The workshop participants proceeded to learn how 

to utilize the services of teacher aides most effectively. 

The second summer workshop sponsored by RSDP dealt with understanding 

\ 

* 

various concepts of self-image and how to increase community involvement 
within the schools. One specific objective for the summer was finding 
out about the kind of environment from which children come ^ond what 
agencies were available to help with social problems that might, occur. 
Representatives from different*, social . agen'ries served as resource people 
throughout * the workshop. » _ . 

The third sxammer .workshop sponsored by RSDt> dealt with needs ex- ^ 
pressed when the teachors were surveyed. As a result ofv a tabulation of 



the nee(!6 expressed in the survey tolzen, seven performance objectives 
evolved* i:ach teacher and aide uas required to complete three of the 
seven objectives, txTO-of ./hich V7ere required stnd one v;hich teachers and 
aides could choose tq work on in depth. 

l*he fourth \;eek of each summer v«5rIcshop uas held the week before 
the beginning of the neu school year. This final v;eek involved teachr.r 
and aide preparation for implementation of ne\; ideas and teaching* 
techniques uith the incoming brasses. This ueeh proved to insure ex- 
coll <^.nt preparation for the beginning of each neu school year. 

In connection T.'ith the four-\;ee]c summer v/orkshop, all^ teachers 
also '.x^rlzed out in the comnxinity uith at least ten of the children vho 
Mere to be in thc^ir classes in the fall. 

For the summer training the teachers received certification credit 
for rene\.»al of their certificates for teaching, ^'or those who v/ished 
to pursue graduate xx>rh, graduate credit uas given by Johnson- State 
college for the •72- '73, '73- •74 summer \7orIcshops, 

Aides received certification credits for the summer x-;orkshops, » 
tlie in'-school phase of the job training and for t^T) courses given by 
CorT.iunity College in ITev; llath and phild Developir.ent • 

Tlie second part of the three-fold PSD? inservice program consisted 
of five half-day inservicJc sessions. During these afternoons/ teachei^. 
\7or1ved on c^urriculun revisiph* The reading skills lists at each level 
\7ero developed and revised. Incorporating reading skill development 
V7ith such content areas as math, science, ,and social studies v/as th.^ 
major outcome of these half -day sessions over the last three years. 

Tlie tliird part of the thoree-fold RSDP inservice parogram consisted 
'bf a half-day released tixae for teachers and aides for the purpose of 
evaluating past and planning future classroom activities and strategies. 



On- these inservice afternoons, the Oorreuunity Council provided opportun- 
ities \'hich x/ere highly rrativational as vrell as educationally enriching. 

♦ * 

COST OF TRAiniMG 

The total amount of PSDP funding directly expended* for the training 
component vras $39,'719,46 (See Appendix H) . This fi^re included the 
follovdng exoenses: 

!• Stipo^nds for aides. 
*• ' * , 

' ^ 2. Stipends for teachers during 

sununer training 

3. Cfcnsultcint fees 

4. Expenses for on-i/ight: trainees , 

5. Hisc* e>:penses relative to 
u inser^'ico half days 

% . ' ' 

The aver|ige exponsGS for three year6 of training for each aide^ 

\/as $6,0S5.44t The average three-year training. expense per teacher 

I 

\ms $1,252.99$ 



• € ^ STUDEITTS AFFECTED BY RSDP 



An aver^ige of C83 stvlents among eight grades uere directly affected 

<i' ' . , I ■ 

bylthe project. (Sea Appendix A for the numerical brdakdoTm by School, 

grade/ and year.) Tharo stirl'?:»t.s coiae from the three 'communities of 

^ ■ . . \ 

K|a:duick, Greensboro, and Hoocibury \7here there is high incidence of 

:^^erty, ^ Harduick is a large cbmunity for Northern Vomont wijth 

a^roxiraately 2400 population? Greensboro is a community of ai^roximately 

and 'Toodbur^^s a copnnunity of appro3l:iinately 350. northeastern 

vftoont may be one of the' most denre^jsed areas in the tjprtheastem United 

I 

^tates, and x;ithin this region the Hardback area is in particularly 
difficult circumstances because the econorn: c' bace of the conmunity; 
J^e., the granite industry Qperations, v/as vrithdravm from tlie area in 

< 

6 

9 



thts 193P's/ Since the phasing put of the granite industry, there has 
• >» ^ 

I^cn no substantial roplacement to Jprovide enployment in the area, and 
• -> 

/consecTucntly, ,in(|i£ators of pbverpj she;; great need in the three com- * 
nunifi^^s. In ^Toodburyi^fpr instance, the nedian income for the area in 
1960/{l970 Census Data were not available) was $4,705 for families'' iri 
general? $4,099 for farm families , Income uas highest ^for craftcmon, 
foreraen, cmd kindred workers r lowest for fanners, farm managers, and 
farra laborets. In 1960 fever than 10 percent of the population earn'iil 
over '$10, 000 and nore than 10 percent earned under $3,000. Host people 
\'ho are fortunate enough to have emploment comraute to the Darre- 
li'ontpelier area to the v/est^ or to St, Johnsbury to the east. Iledic?^! 
services for all three conununities are minimal, and customarily require 
fifty niles or more round trip for needed service. Transportation for 

lou^-income families is especially difficult during the \dntar^/ and m^ny 

'*>'"* ' 
persons therefore do not receive appropriate -medical attention^;hen 

it is needed. 

Table I belov; indicates the number of children in each coiranuji:. ty 
qualified for Title I assistance. The reader should knov; that mr.ny^ ' 
Venaonters v/ho can qualify for Title I and other assistance to lo\7- 
incone people choose not to do so in the tradition' of the:^r independent 
Vemont ^o):ebears. 

4^ ^ TABLE I 

* 

•Title I Eligible Children 

Tovm Total Ho. Children Children in Low- Porcentc.g^ 

in Grades 1-12 Income Families , ^ 

Uoodbury ,48 30 ' 63^ 

Hard^ack 380 ^ 197 52% 

Greens}X)ro , 50 * 37 74 



Approxir-iately 64.2 percent of the students in' grades one through 
e.ight prior to the project rere reafling belov; grade level. Such a high 



percentage of lov achievement serves to indicate tlie possible lack of 

• * i 

) 

reading material and 'lad: of interest in reading vithin a .number of 




CHAPTER II 

V *• • • " 

STRUCTURAL ELB-IEWTS OP' RSDP 

* « 

The Project. ^ 

. •• ' ■ • -^^ 

IHie Rural School Developo^ent Project has been a program in the^ 

liortheast icingdoia of Vermont involving the tovms of HardVTick, Greens' 

and ^^dbury. It also_has involved the Jiinior High School studen'.s f i v.n 

the three to\mfif at Hazen Union School: ''The initial phase of the project 

bcgai^^Jn 1970-71 v;ith a nee^ assessment. The needs assiessmdnt elicited 

6ix general problem areas: 



^ 



1. Reading ' - ' *• ^ , » 

2. Heed. Cor ^me type ,6f pre-first" grade program • » 

3. nlfed for more individualized in^ruction ^ ' >* • 
Heed %pT more -community i;hvolvednent * 

5. need for ccirpeting in the elementary schools ^ 
. 6. ITeed for 'greater ^number of teacher aid'-s , * ^ 

As a' result of the ^sessnent, three measuttrable objectives ;7ere ^ 

p ' ^ ^ . ^ 

defined: / " , • k » - , 

, *' ' « 

1, To inprove student's reading achievement ' ^ 

^ -2. To inprove pupil self-image 
3. ^To i^rease the*number pf teacher aides^t/ithin the- schools. 

RETDIIIG !^ith improved rteading achicslfement as the^ desired outcome/ ' 

rSD? has :^laced 'Biuch imphasis on solving the problema4:elative to 'read.' n 

for pu:?ils "in^ the elementary ^xA junior high schools. A curriculum * 

♦ 

coKunitt'ee in the initial stages of the project four^d the follo\dng 



deficiencies contributing to the area!s problems in reading:, • 

* 

* 1. Lack of varied materials at home and at school 

2. Lack of trained personnel to help with the instructional picpceh? 

3. • Lack of an understanding Vithin homes as to appronj^ate 

readiness treiining for childran prior to enterlji^schbol 

» 

In an attempt to remove these deticiencie,^, P^PP has3 provided a \70.'2lt*^ 
of ror.ieflial, developmental/ and recreational reading materials. ' Ofliese 
'malerials have be^n placed in classrooms and \/5.thin the I/3eming Centers 



set up by RS.QP in each school . 3E^iterally hundred^ of - homemade ^materials 

have been ma^le by the RSDP .staff and have been placed in the class- 

^ rooms cind Learning Centers. These hohiemade materials were each 

i ' ' 

developed as specific needs arose and for the purpose of practicing ^ 
specific skills such as coptprehension-, vocabulary development, ' , *| 



creative v^iting, using the newspaper, learning letter names, learnifig 
symbol sound associations, reinforcing practice for phonics instruction 
taught in the classrooms, map skills^ research skills,* poetry ap- 
preciation, dramatics, and mciqy others. 

In orde^ to acquaint parents with activities they could carry out 
at hoilie to reinforce reading skill developjnent , ^RSDP has held open , 
houses in the Learning Centers to acquaint parents Vith commercial 
and homemade' materials. Parent -volunteer^ have accepted the ox>en 
invitation to anyone to^help children during the school day in the " 
Learning Centers. This has served as a learning experience for mciny 

parents from .which they have gained new ideas to use with their own 

% f . • . 

children at home . . ' . >' • 

• Lack of trained personnel to help 'has been ameliorated to a ^ 
great dfegree. Fifteen members of the 'community have 'been' trained as 
aides and have worked ^directly v;ith- students. Aide training has in- 
cluded three summer workshops sponsored RSDP, thrfee yeaj;s of working* 
with children under, direct teacher and RSC)P director supervision", 
inservice half -day meetings througout the past three years and college 
Credit courses offered by Vermont Community College, Besides aide 
training, RSDP ha*^ provided training f or^ any community volunteer. Such 
" training has Ijeen designed to prepare .volunteers for ^helping children 

% ' ' . " • ■ ■ • '. 

m the Learning* Centers: . . ' 



:■*. t 



•71-'72 3 . Y 

' ' • ^ • • '73-'74 5 / 
— -4 



■■•11 ' 'i i 



NEED FOR SOME TYPE OP PRE -FIRST GRADE PROGRAM :r In an attempt tq JSuiOfanteef;. • 

— - — . — . — . 

that children entering, first grade were ready for school, RSDP .ha$., 

closely with TITLE I personnel to help prepare pre-schoolers for^' entrance 

into grade one. The RSDP director has coordinated the prograin^.^l^nn^*r^ -v^v-^-*^ -V*'* 

with the teachers in the program, developed the instmroents and aiia^jfte^ . J - v 

the screening of all children entering first grade to detexlmihe^tlxose in 

nee^ of specific readiness skill de^lopsifnt, m^de and fux^iis^ed materials 

for teachers and parents to use in skill development, evaluated' thp-' pro- \ . ' 

§ress of pupils selected to receive readiness instruction juid relayed ^ ^ //r 

' ' . ^' * * ' 

vital information to the first* grade teachers receiving'' children in the \^ '/ 

program* 

N HEED MORE INDIVIDUALIZED INSTRUCTION - RSDP has played a^major role 
in attempting to meet the need for^ more IndivjLdualized instruct ioi|. The . 
•72 summer workshop trained ^teachers and^aides in methods for diagnosing 
individual reading difficulties and^how to set up prescriptive pro- 

' cedures to follow diagnosis..*' Teaches have been trained in methods ^r 

planning and implementing program in individualized reading. Some of. 

/' * ^ y - , ^ • 

the inservice half days, during the regular school yeai? 'concentrated .on"' 

materials and metho^B for Ihdividualizing instruction! 

The Leaming^6ehteirs have served as models demon stratiihg an indivi*> 

■ ' • ' / ^' ' 

. dualized .approach fo/.every youngster working ih the Learning Centers. 

Listed be],oW elre the number of teachers.. ^p^cifiqally Requesting as- 

sistance from Rsblj>^ the transition ti>^ individualized reading 

programs. Sixby percent of the elaseroomftilni'^e. progzamf''have':mdde''^ 

transition to '^diVidualized readihg. / ' ^ . , [ 

\ "[ \ ^ 



4 



1. The. fisi^^Dixectpr'haa^ trained Aeachers and "aiders , ' made materlajLs^i"^ ' ^ / >^ 




d^eyel jBtudents 



V/V'-J' ■ prdgijons' and planning.- fpr futuSre ia(og:{:ams:;-^,^. 
- - 'A three-inqn^th pilQt p^^ogr^ v;i^ ^ *cla§s^ ot^tgird 



^-..=-^_,_Jll/ ' - A^«h -«Ei:g: ~s^^ at "the epd of Ma^Jtcij^^ 

r . ' .-^i5idetl:4jnpres5ive re^^ Fox ^the eleven stud^trir^ 

V RSDf^.<ie^'ign6d an iaidt^ualtzed reading program wHicfi: xn^uded trade 

: bog^ ^;ith ^coirtprejhensiph .oh^ stories front a^basal reader, crossword . ".'^ '^ 
puzzles ^i^ work^Tiee'ta, .li^tenincf' tapes',, and phonics^ games. A type of con- *. • * 



tract System .was use^ whereliy each child had a Job -sheet Bnd a pereo^^al 
envelope in vdiich to. keep his work. After a task was conpleted, the \^ ^ 
— pupil -t^^her conference was* fin iiriportant part of the program, Thft pro- 
gram was staffed by the RSDP, director one day a week, the RSDP evaluator, 
one day a v^ek, a Johiv^ -State College student doing Career Exploration ^ 
'^tv/o c^ays a week, and a-' teacher aide one day. a week. T ^ - ; : \ 

I TEED FOR jldfeg COMflUNITY. INVOlivEMEllT - As indicated in /4)pendix F, KSDP "has ' 

. ' \ <^ 1 J . ^ 

been success'^fiial in getting parents and other members of the community in»- . 

^ volved in ±ha Educational prdcess. Parents and other members pf the f-)m- 

ra\!»iity have willingly volunteered their time to work in tlje Learning e^fi^ers ' 

y located, in each school. This iias meant follov;ing a prescjcobed weekly I J 

' \\\ schedulfe. and helping children in the Learning Center at a specifica*^!!' * 

- • A V . ' . . ^ ^ y, 

J • . ^ \ assigndd time* - . , ' ' / ^ ». t 

' : . '\ \ ' . ■ ..= >-^^ 

\ KSDP has Sought to facilit:ate the schools in carrymg out -sutict^^fiffjl ^ 



...;v.v 



r 



^tea^ixfef -parent co^^rence days. *At tJiese conferences, RSDP hasjhad dir^^^ 
* plays ^m^teri^ails and sprobne to inform interested jg>erions in tfe.,, ^ ^ 
» activities .o^'RSDP^and the^ needs which volunteers coiad. fuf fill. -Qnch; ^ 



ERLC 



r 



/ efforts have caused' a number of 'parents to volun'^e(5i;' their, times and . 

^ ..• » .effort* During the timas scheduled for parent-teacher conferei^ces, 
V' '/ ' • * ^ . /' 

rSDP has provided activities for the children in the 'Xiearning Centers. 

' / in order to free teachers to meet wTth parenta^^ Thq? Center Ms aJt*^o / 

/ • • ■ ^ ' ^ ■ /-r- //// 

.J>rovided supervision for pre-school*Children while parents hate'^ atl;e;jcV:;d 
the 'conferences Parent volunteers havb. been a vi;til patt oJf ±hes4. \ / . 



RSDP spojfSsrored activities^ Providing parentTte^cher coi;ife;:encps^»^i)ji^, * 

caused, rn^ny parentis to come t6 school who otherwise woUld not.hv/a cqr^ve, 

I,t has improved the ht)me-^chool relationship^ anc^ aidfed a^nii^ber Jf 
" -/ ' , ' \* — ' ' ' , ' - 

p^ri^iitf; Tn"-^ndeT»tQ^K!ing how thev-'cajuJielp their children. Par^-^nt- , 

.•LectcJlier cron^fetences .'have '.f^igiji f irantlv j^icroasod roiiiniuii i ty omico^.. » ,j 
.; ^-"^ . . - - • ^ ^ -k - t 
. . • ' * ' . . " ^< .. ^ 

involveineQt;_witliirfe>j;}ie schools. It has also inqreased the t.ocher'^ 

C^- awarerxess^f cirGumstanci^^^n*:flte<h6^ V 

- Another opportunity far comimilsy'jijTtyTOlvement has. b^.^ provide' 

' RSDP^'in"^ cooperation with* the Community CauAcil* ^ providing\activities r 



nncd 



vided have be€ 



children on inserviceJ. h^lf days, Suc^i. aptivi^ifi^ have bec'n^^lar 
jointly by RSDP and thd. CoiQini^ity Go^incil, ^ajd 'ppmnunity volupte.^rs - ^ 
have been ^utilized to carry, out the activities/ thus f reeling., teaphcrs to^\ 
attend the inservice sesaions planned also by f^DP. The actJivitjLes/pro- v ^ , 

• ♦ ♦ . \ * J , ^ • * 

^ "--en varied, highly motivational, -ancl extremely w&rthv/hi^e^ " 



' learning experiences for the pupils involved. • .\ ' . "^^^^ 



■ - , . ^^^^ ^ . \ • . '-v 

The fifteen trained teacher aides, all member^, of the comnjiitiity , * * ^ ^ •^•/^ 

- *' . ^ \\ ^ '\ A > ^ ' \ \ 

_hdve also served to" increase community involvement ih the learning, ^ \ .'n 

. ' - ■ , V ^ ^ v , 'V 

process. - ~ \ \ '•'\ \- \» . 

}}EED FOR C;^KPETI>?a IN THE ELEMENTARY SCHOOLS - Teachers were satisf ie-J y \^ \ 
- • »r" 

to be. able .to purcha^se standard 9 x 12 rugs, thus carpeting a specific V ; \ 



ajrea ,in tlj^lfr classfc^oijis. Such was possible when ^j^chers chose to 
uee their ^i^o^ocol moh\y for the purchase of an inexpensive rug. A 



vi-A /Axvv -13 • , . A ':;v,s 



. rug has allowed pupils to feit on the floor and truly added an extra 



I ch^s 



dimension, the floor, tlo the rooms, ^hirte^n teachers chose to secure 
rugs' for their ropms. 

I^EED FOR A G REATER NUMBER OF .TEACHER AIDES - As mentioned previously, 
as a l:e.^ult iif..R;gDPy ^fi^ the^ community were trained as 

teacher aideg Snd -bave^ .been^ sS»it^ wjLthia the four schools 

for tlie past threeryears (See Appendix C)7j^ it Is highly unlikely that 
bette^r trained aides ^an be found anyv^here in the country except those , 
surplus teachers^ \i;ho, out^of desperation, have taken teacher aide 
positions. The aides have i^een thoroughly trained and have acquired 
competencies in many areas^of edu^^a^i^al "achievement. 
SELF-IIIAG^ - Nowhere in the needs assessment did a concern over pupil 
self-iiaage arise, but it has become a very vi'tal and important part of 
the project. RSDP has designed its own instruments • (See Appendix J) to 
assess, self-image , has field tepsted Jdtieni haS^^^d^d them, and has 
compared their results with those of the Piers Harrison Self Concept 
Scale for grades 3-6 f or ,the purpose o£ determining validity. Besides 
assessing pupil self-image periodically throughout tiie duration. of the 
project, .inservice and v;orkshop sessions have been devoted to providing 
teachers vrith ideas v;hich they could utilize' v/ithin their classrooms 
in order to improve the self-image of children who may tend tdv;ard 
negative or indifferent feelings ♦ Results of each pupil on ^elfrimc^ge , 

\^ ^ . ■ ~ ; '7 . 7 

assessment instruments have been gone over with their teachers in an 

/ .•■■•■/ / 

attempt to help teachers understand hov; .children might f 6^1 cibout them- 
selves. Pupil perceptions of themselves are also coirtpa^ed with those 

of tiieir teacher's. RSDP in its direct work v;ith /t*eac5hors and ctiildren 

^ r . / '/ // . 

and especially within the 'Learning Centers has spught to recqghize the 



individual* Inspite of all the materials and devices for skill * • 
development that, have been made available for pupils to use^ HSDP has 
consistently made it perfectly clear that it is children that v;e 

4 

teach v;ith all the complexity of their xmiqueniBSs, not a group of , 
skills • It is very in^^ortant for children to feel successful and 
find some pleasure, relative to learning, and such has been the out- , 
come of RSDP sponsored learning activities • ' _ ^ 

DECISIOI] MAKING 'POLICY OF RSPP , 
The administrative responsibilities for the project have remained 
the responsibility of the "Project Director, |See Appendix K for a 

* description, of the director's duties.) The Project Director has re- 
ported all 'RSDP activities to the School and Community Council at 

'their regularly scheduled monthly meetings. The School and Community 
Council assumed Programmatic, and fiscal responsibility for all train- 
ing of educational personnel. This has meant that upon recommendation 
of the Project Director all teacher aides an& others P^DP staff havs 
been approved for hiring and training by School and Community 

T ' - - ^ ' ■ 

Council. Proposed RSDP activities have also been presented by the 

■a ■ . ^ ' ■ 

Director to £he School and Community Coiincil for their approval, mod- 
ification, oi^ disapprova3:>^J[n other words V final appmvar b&fiore 
implenientation of ^ll activities sponsored by RSDP has restfed with, the 
School and Community Council ^!^^J^ss reports and final evaluatiori? 
of all activities have also been siibmitte^ to the School and Community 
Council. - * , - ' ^ ^ ^ 

The Community Council under the direction of an appointed Coor- 
dinator for each of the participating communities has served as the 
facilitator in getting the comniunity involved in RSDP activities. For 

,15 ! 



example, activities designed to provide exciting learning alternatives , 
for students while releasing teachers for inservice parent confer- 
ences have been solely the responsibility^ of the Coimnunity Council, Not 



only has the council assisted the RSDy Director in planning the acti- 

vities, but it has Slso recruited coinmunity yolunte^ers to staff the 

activities. ^ , * 

During the second summer wrkshop,. the Community Council, \';orking^ 

* ' - / 

uith the Hardwick Resource Group and Community College, v/as also * 

responsible for securing consultants" from specialized service groups 
such as social v;elfare, dinig abuse, mental health, ^ etc.. These con- 
sultants informed teachers and aides of the seirvices they could pro- 
vide for the^ children and families v/ithin the local communities. The 
corrtmunity council was set up as the facilitator! in bringing* these 

services and the schools together. 

^ '• * / 

In terr.)s of all d^^sions made relative *to RSDP sponsored ac- 

tivities, the Project; Director with the approval of the superintendent, 

school boards, cind principals has served as the recommending force. ^ 

The School and Community Council has held ultimate responsibility for 

approval of activities to be implemented relative to the accomplish--''^- . 



ment of the three measurable -goi^is of RSDP. 
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' (JHAPTER HI 
GOALS 
Preliminary Goals 



Hie primary goal' established by the School &hd Community Cojmcil 
was to iroprove academic achievement and self-image for pea:^cipa%ing 
'•students and- to evaluate progress towsurd these iinportant goals 
Utilizing objective measurement of student behavior. The Council 
believed that both academic achievement and self-image cannot effectively 
be improved without strong parental involvement in^ the school program 
and that parents will not provide this support unlesd there is v^de 
coinmunity concensus that they should be so involyed. In effect, ,^en, 
broad community involvement was deemed necessary to achieve the riiain 
goalrf of the project. > 

The School and Coinmunity Council agreed to the following measurable 
objectives for the pt'oject: . t ^ 



1. The iself-image of ' each student in the program will be 4:^^nced 
so that his measurable positive behavior responses wilj/Se 
^ more appeuren^t to the observer at the end of the program period 

than they were at the beginning. ^ 

f 

V . 2, The number of students reading below grade level will m re- 

duced from 48% to 43% duriiig the 1972-75 academic year^ 

3. The number of adults working as teacher aides with chil'^Bcen 
in'gra<3es 1 through 9 will be ix^crea^d frpm six to elleven 
for the duration of the training program. \ 



Itodification of Goals 



% 



~ Upon iBnplementation of the project strategies, it was discovered 
that two modifi<j;ations in the goals were necesscury. Goal noi. 2' vta3 * 
modified to read as follo%/s: The ntimber of students reading b^tbw grade 
level will be reduced fr<Mn 64.2% to 59,2% during the 1972-75 academic 
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years. The percentages In the goal were cheuiged because the figure of 
48% below grade level was selected as^itrarily and was statisticfdl^ an 
inaccurate estimate of the percentage of stu(^ents reading below grade 
level. After careful tabulation of the Spiking, 1972 Stanfbrd Achievemsnt 
Test results of students pearticipating. in the project, it was found 
that statistically 64.2% were reading below ^tade^ level. Since the 
original goal had aimed at a 5% decrease in this nxaraber reading below * . 
grade level,- the revised goal did likewise - citing a decrease from 
64.2% to 59.2% reeuiing below grade level. 

Goal no. 3 was modified to read as follows: The number of adults 
working as teacher aides with ^children in grades 1 through 8 will be 
increased from six to eleven for the duration of the training program. 
The ninth gradjs was eliminated faran the Sbj^cEive due to the class 
structxire of the high school program^ of whj@|ih the ninth grade was a 
part. It was not possible for the ninth gr^e schediTie to be coordinated 
with the seventh and eighth grade schedules thus allowing them to take 
advantage of those services provided by RSDP sponsored, teacher aid<ir*. 

Progress Toward Goals 
Qnp of the objectives of the Rural School Development Project was 
to reduce the number o^ students >elow level in reading from 48% to 
43%. This was a reduction of 5%. Since no hard data had been collfectod 
to support the above figures, it was necessary to establish a firm 
base for comparison during the project '^s duration. Therefore, the 
Stanford Achievement Test scores for '71- '72 in the communication 
skills, were. recorded on individual sheets for each child in the program. 
The score of the grade .6 was used as the below level ha^is since the 
tests have always been given in March and six months of school have 

18 , ' ^ 
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V .436611 con^leted. Glass lists were made^ and all below level sttAdgnt^; 

f vere circled. Then 'a front ^9heet was prepared for each class showing 
the niimber tested, the nunS)er bplow level 'and the percent below leVel. 
These sheets wei?e then totaled to find the percent of children below * 
level in Greensboro / Hardwick'/ Haaen Union an<i. Woodbury . This es- 
tablished the starting base for improvement as 64.2%. The goal then 
was to reduce this by 5% or to 59.2% The 'recording/of scores has 
beep continued on- individual student sheets for *72-73/- '73~'*74/ 
ar^i *74-.'75. Following the above procedure^ the totals have been., , * 
cyiajti Iftd' (See Appcndijc L) . ^ " . • 

I Another objective of the Rural School Developme\it Pro^jcQt was 

• \ 

\ ' '^ • - 

some ^bservable improvement in the self-image of overy child.' This 
has been a real challenge to all participants iti the program. T'le 

•i • ^ f . * . 

following were procedures used: - " . >^ ' 

1. A self-image instrument was designed. ^ 

2. The instrxunSg^ was piloted during '12-'12, Facb 
student in grades one through three, was evaluated ono-^to-'.^ne 

V the ^project evaluator then Beverly Lawsoh. In grades 

four, fivev six, seven, and eight, group evaluations were^given. 

3. During inservice half days fche teachers worked oiy a self-- 
image instrument fox; teachers to use in evaluating the self- 
im^ge of children. These were different in each scl}Ool and- 
the need was felt for one evaluation instmment for all school f>/ 
so this was accomjflished. ^ ' ' 

4. In the summer workshop of *73-*74 the teachers felt the teacher 
instrument should more closely parallel ^e •?:tuds:at ^in?1:ruiront. 
Based on teacher suggestions the -teacher ins-crur-ent wi.., fvu-'-J^ 
revised. Having two instriimentS/ one for studor«':s^''to complcl-e 
and one for teachers to fill out on each' ^?^udcn^:^ has enables 
teachers to more closely look at the student's ev-i||fi.itiori of 
himself as discrepencies were noted. , This enabled teachers * 
to look at children more closely ^nd giye assistance with 
self-image improvement. /'^ - - ..-^ 

5. By *74-r7.5 the instruments seemed refined enough for pre ;\nd 
post testing. This was a tremendous undertaking ar? l-H^a f-'-'T.^-^}: 

* . ^ RSDP fevaluator had been promoted co Tit?e Coc Jin'Jtor and -tlie 
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task of finding and training a new person seemed In^sdlble 
The council upon the recommendation of the superintendent . 
decided to use a team approach for the final year of evaluation. 
Two trained retired teachers administered the self image 
both pre and post, and aided in tabulation. The pre was 
given in October imd the post ia May. Only the positive self- 
-image was examined in grades one through six. There was not 
r time or personnel to post test grades seven €uid ei9h£. 

, Percentage scores fropi four categories: peer^ self, school 

and adult were recorded and averaged .by grades (See Appendix 
M) . 433 students were pre-testeds and 457 were )E>ost-tested. 

standardized instrument, the Piers-Harris caiildyen's Self 

. ^ Concept Scale was administered in March to grades three through six- 

to determine whether tthe teacher made instrument being used was valid. , 

It W€U3 found that in grades 'three througli six the mean for each grade 

• was ^ the normal range, thus indicating an adequate self -image. The 

normal, av^ag[e range on the giers-Harris Chitiij^en's S^lf Concept Scale 

is 46 to 60. Any score in between these two Scores Indicates adequate* 

self-image. . 

The Rural School Development Project has more tihan met its reading 

achievement ^goal, reducing the number of students below level from 

64.2% to 49.5%, a 14^7% reduction^v The self-image scores also Indicate 

that Improvement has taken place in this area with Increases from 

pre "Cir*jSo8t scores ranging from a galo of 39.3% in grade' two in the 

area of attitude toward school, tp 8.2% in grade six in attitude towar"* ^ 

V 

^ults. In no category did the numbers decrease, indicating a loss 
in self image. 

There seems to be^ suggestive evidence that improved achlevemen' 
school accompemies inqproved self-dLmage. Further reseeifch In this a: >ia 
should be ceqrrled out. \ 
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CHAPTER IV 
QUALITATIVE EFFECT OF RSDP ' ' 

There have been a significant number of ways that RSDP has positively 
affected the educational process in the tovms of Greensboro , Hardwick, and 
Woodbury. Such effects have been /enumerated by teachers and teacher 
aides when interviewed and by parents when surveyed, using a question- 
naire (See Appendix N) • ' . . ^ . 

INSERVICE - According to the district's 'administrative staff, in- 
service for teachers was nonexistent prior to RSDP. For the last tl|ree 
years, however, RSDP has planned and ifnplemented a very effective and 
wortliwhilc program of inservice for both .teachers and teacher aides. 
Inservice has included a four-woek workshop each summer as well as half- 
day workshop sessions during the regular school year. Every single 
teacher interviewed indicated that the sunner worki[,hops were very 
valuable. The following are sotne of the benefits exprer^sod by th3 
majority of teachers and aides which were realized as a result c^f the» 
stiramer inservice program: 

1. Relevcint information was provided with respect to various 
teaching strategies, educational assessment strategies, 
local public services such as "mental health,, social wel- 
fare, etc. 

2-. Mini courses provided teachers with new ideas and materials 
for their own instructional programs. 

3. Supervised time for teachers to develop materials and share 
s^heir ideas, further added to. the variety of activities 

available to pupils within each classroom. 

4. Working with children that teachers would have in their 
classrooms in the fall helped teacherrs to assess pupil .levels 
of achievement prior"' to the actual beginning of the school 
year. Such opportunities also provided insight for teachers 
as to each youngster's home environment. Besides assess- 
ing pupil achievement, teachers were able to try out new mate- 
trials they had developed to determine their ^effectiveness, 
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Time was al|pwed*for teachers to define their goals for the 
coming^ year as well as to plan ways of is^lementing these goa^s. 

Although much time was spent with consultants and educational 
experts informing teachers in veurlous areas requel^ted by them, 
each. teacher had an adequate amount of freedom and flexibility 
tOv achieve gOais vrtiich he or she had defied as the' objectives 
for accon^lishment during the summer workshop. 

The direc^r of *RSDP not only did-.an excellent job of structuring 
and organizing the 'stimme.r workshops but also served as a facil- 
itator in helping the teachers accon^li^ their; objectives. 

*At least once a month teachers have had the opportunity to participate 

in a half day of inseryice^i Such inservice brought teachers from all over 

the district together to desOL with common interests .\ In other instances 

tecichers within each school have met; in small common interest groups 

for the purpose of plemning and discussing the needs of specific groups 

> 

of youngsters. The following ar^ comments made b^, teachers and aides ^ 
regarding the values of the on-going 'inservice programs: 

1. When meeting with the rest of the district, ideas were shared 
and an awaireness as to what others were doing served to 
improve rapport and communication." 

2. Information received at the district inservice programs was 
informative cuid'yery v/orthwhile. 

•3.^ The small group meetings allowed teachers to work directly 
with the Project Director and with other teachers and aides 
sharing the sam6 interests and concerns. 

4. Small group meetings allowed for not only the sharing of ideas 
but also; preparation for the teaming of certain teachers ! 
reliative to certain activities. 

) 

'5. Commiinication and sharing reached the point where specific 
problems and pupil -needs were difecbssed, in attempts to find 
the most worthwhile means of handling specific situations. 

;*en teachers were released for the small group inservice sessions, 

parent volunteers assumed responsibility for the students of those teachers 

participating in the inservice. Bafsied on pupil and parent response to 

such activities, teachers have concluded that the experiences. provided 

wy parents for the students were very valuable. Besides exposing 
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children to new knowledge and experiences which proved to be extremely 
interestiiig , it involved the community with the instinictional aspects of 
the schools. Coromunity awareness as to exactly v*iat occurs at school 
was enhanced*. Rapport improved between the schools eind their respective, 
communities. Children received' motivation emd direction relative to 
learning from a greater number of sources yicl were able to benefit 
from the effect that cooperation between the community and the school 



personnel had throu^Ir^suciii activities* 

SELF-IMAGE - According ^to 'the parents surveyed, 29% responded af- 
firmatively when asked if theii^^iyoungsters' feelings about school had 
changed since RSDP began. The v^st majority of this 29% expressed that 
presently their children's feelings about schcr>l were positive. 88% 
of all parents surveyed stated that their children had expressed liking 
'for school while 5% had expressed ne^ither positive nor negative feelings. 
As a whole, teachers felt that over; the'^ast three years t>Tey had 
notice|t^ an improvement irx the self-ima-;;© of stucTents. Some teachers 
felt that as. a r^^lt of and its concern with the .self*i-nage of each 

youngsters, they had become more aware of pupils as individuals, with their 
own n|e^s eind aspirations. The following, are .some of the ways pupils 
have pemonstrated to teachers more positive feelings about themselves 
and lEaming: . . « ^ • 

jx. Stu4ents are more eager to participate in and try new acti^^ties. 

/ 2. Students display more curiosity about learning and less interest 
in competing with o;ne another relative to learning. • i - 

3. Students have verbally expressed a liking for school to teachers. 

4. Students have demonstrated mere independence with respect to 
learning and seeking knowledge.^ ^ 

5. Stud^ents gefalong better out on the playground. 



23 



There are not as many student cliques but instead more acceptance 
of one-ariotHer as ai<4iole.. • • , 

7* ^ Students are more outgoing and more ftiendly both with adults and 
fhetr peer groups. . ^ 

8. Stu^fents seem. to really enjoy learning and are positive in the 
conments made relative to learning experiences. 

^ ACHIEVEMENT - It is 'the consensus of the teachers that because of 

RSDP and its influence youngsters on the \^ole are more capable read^rVs 

than their counterparts of three years ago. As a result of RSDP the 

following circtunstances have <iome about, thus facilitating greater 

1 . ffore materials are availaBf e to meet, the instructional needs 
of youngsters. * 

2. As a result of inservice training and*Leaming Centers within ^ • 
each school, there is more variety in learning experiences « 

3. Class sizes are smaller. 

4. There seems to be more pupil self-responsibility with respect 
*^ • to learning. 

< 

5. More teachers are individualizing their instructional programs. 

6. Aides are utilized to provide reinforcement of teacher in- 
^ struction for pupils who might need such reinforcement. 

TEACHER AIDE PROGRAM - "Has having teacher aides in the classrooms 

benefited your Child?" Ninety-seven^ pia^cent^f the parent responses to 

this question *^ere affirmative. Likewise Athe entire school • staff / 

administrators and teS^EferS/ have remarked regarding the vital part 

that teacher aides play in the district's instructional program. M7Jiy 

teachers have commented that they just cannot imagine how they ^ ever 

got along without teacher aides before RSDP. The aides have proven 

to be very capable in filling a number of different roles. By being 

able to utilize the ser^ces of ^ides, teachers noticed within their 

schools the following: ^ . 
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1. There is rao?^ individu^Ll attention given to stti^ents, teacher 
• attention and'aid^ attention. . . 

\\ . : •. . 

2* There is more variety in learning ejcperiences/Jb^cause'i^jder 

direction, aides can provide alternatives to the* experienda;^ • 

that teachers are' ptoviding. ' -> 

3. Aides can assume certain clerical and custodial duties ^ thus ^ 
freeing teachers 'to sp^iid more time^ providing for the in- 
structional needs withix}* the classroom. 

4. Aides can help with the construction of more teacher-made 
materials. ^ ^ 

\ \ 

5. * Aides are very necessary in\the mainten^ce of an efficient 

indiviiflualized reading program because, tihey can help teachers 

with tl^e conferencing lodd; t^us decreasing the ttoe lapse 
bet;weex^.each conference. ' * ^ 

COMMUNITY INVOL VEMENT - According to the teaching staff, community 

involvement withiji the schools has been .excellent . Of the parents sur- 

veyed, 97% f pit welcome to partitfipate in gjchool acti^vities and 40% 

. had actually participated in learning' activities carrfed on at school. 
Of course^ some members of the community air'e. frequent And regular 
participants while othfers are less frequent iji their pairtirf^ation. 

' Participation in learning activities has included a variety of ex- 
periences for the community. Experiences extenu from working wxthin 
a Learning Center on a one-to-one basis with a child to assuming 
3?esponsibility for a group .of yo^m^ters in order to release the teacher 
for parent conferences or f or inservice . Volpnteers within the |:^arr>lng 
Centers have been able to get an idea of what goes on inctructionally 

^ as a youngster develops along academic lines. Such services have alrso 
provided .youngsters with more individual help or attention with refrr^c'r 
(. to skill development. Volunteers helping in order to release teachers 
from classroom responsibilities have gained insight into wjiat it might 
be like for tHe teacher. . Such experiences^ due to the specific activities 
planned, have been extremely informative and exciting for the students 



andL volunteers J students and tesichers have a;J.l spoken of the value of " 
such activities. Because of the involveinent of the connunity with • 
J:he^, instructional aspects of the^ school cxirriculuzQ, it is felt ixy 
teachers that the community is mucli laore interested in the. School and 

in their youngsters • learning. Biere seems to be a*cl9^er relationis^hip 

it' ' f . - 

and better communication between teachers and parents' dufe to these 

' r ^ 

learning activities organized, and sponsored by Ksbi». . 
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• SPIN-OFF 

To describe only the goals attained by RSDP for which it was 
specifically accountable would minimize the total intact that PSDP has 

/ 

had on the communities involved. Direct and indirect spin offs from 
RSDP have been ntxmerous and have served to significemtly enhance the 
educational prograrasf within the communities involved. Generally 
speaking,. it has been noted by school admihistrators, teachers, parents 
as weli'as other members of the community that spin offs from RSDP 

♦ ' ! ' • • • ' * ^ . 

have had. a profoimd effect on (1) loced Bchool organization, . (2) the 

' ' : • - • . ' / . : - ^ - ^ 
instructional programs within each iscliool, (3) teacheirs. an.d their 

*; ^ • - 

professional growth and responsibilities, (4)* children and their 
eicperiences with leeiming, (5) the relationship 'be'tween each sichool 
and members 6t the comxhvmity* 

UXIKL SCHOOL ORGANIZATION - Space utilization within each school 
has become such that more efficient use of every square inch hcLs been 
made. Not only do aides use' closets cuid available comers to work 
with individuals cuid small groups of yowgsters, but cafeterias, 

. /' ^ 

auditoriums, lobbies and hedlways also have been used ^tp'h6use Learning^. 
Centers and other activities where children can come. f6i?^fipecifiq. * 
skill development. RSDP,, with its thrust on improved reading acKievement", 
has also been oAe of the dominant forces* leading to. the implementation 
of a preschool program. RSDP has supplied personnel for coordinating 

a preschool screening progr^sun for the purpose of determining v/hat 

> / 

kinds of readiness skill development each preschooler needs; plus 
RSDP has shown how an apparently overcrowded building can provide the 
necessary space for sucji a program, : ' ? 
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INSTRUCTIONAL PROGRAMS WITHIN EACH SCHOOL - Prior to RSD^ the school 

■ . !\ ' u 

district had no inservice prograun for enhancing and up^ting teacher 

competency and ixnproving instructional programs. The ann\ial program 

\ , * 

of summer and regular school year inservice ^tovided by RSOp coupled 

with follow-up guidance and supervision from the RSDP direo^tor and the 

director's organization . and maintenance of Learning Centers in each 

school have helped schools to realize the following: 

V 1. Coiraminication and cooperation between the elem^tary'sjchools 
and junior, high sc^io^Sl hers been iir^roved significantly* ,^ 
■» . » 
2. More instructional^ resource, and supplemental ]naterials 
have been made available to schools and teachers; 

••• , ^ 

3* Within learning situations, more emphasis has come to be placed 
on how and not what a. child leaims. 

4. Teachers and administrators have become more aware of learning 
problems due io increased understanding in the area.* 
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\ 

\ \ 

^ There has been an increase in alternative learning experiences 

* available for children; i.e., special projects, Learning 
- activities. ^ 

6. •teitchers have become more aweire of community organizations 

which are available for the purpose of helping children and/or 
families. 

^•7, Learning has been taken 'beyond the walls of the schools thus 

* % . further widening the ^educational environment and range of 
V\ experiences provided. 

B\ \j§4chipg staff have been helped to use new as well as existing 
arials more effectively and efficiently. 
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9. ^TOatel^iise has been made of individualized instructiori' and 
one*vto-^o instructional situations. ^ 

10. Teat^liing st^^ have sought to improve the attitudes of sti:'^2nt3 
toward learn Jul^, thtis causing children to enjoy school and 
leam'iitg at 'schba^. ^ , , 

11. More v^ffety with r^aard to teaching strategies has been 
utilizddftiy teachersX'v 

12. More h61p h^s been ,ina4e Sellable for children haying specific 
problems iii- a given skill a^ea through teacher aide service 
and throu^Iv* participation in^ Learning Centers. 

V < ■ 



TEACHERS AND THEIR PROFESSIONAL GROWTH AND RESPONSigiLITIES - It is 

c 

the general consensus of the teachers that they have reaped more from 

I 

RSDP than they had expected. TKe following are specif iq benefits 
expressed by teachers: 



1. Encouragement and help to try ri^w things. 

2. Greater willingness to try new ideas. 

3. Increased sharing of ideas and mfiterials cunong one another, and 
a better professional working relationship. 

4. More self-confidence due to supervisional support given. , 

5. Increased awareness in the value of individualized instructiom* 

6. Individual help provided in order to assist interested teachers' 
to develop and implemen^ an individualized reading prograni. 

" 7. Ability to go into more depth with specific subjects due to 
teaming, etc. y 

8. Greater enjoyment of children and more awareness of the 
individuality of each student. X 

^ CHILDREN AND THEIR EXPERIENCES WITH LEARNING - As ^Irc^S^. indicated, 

children affected by RSpP do,;express a likiixj for school, end a nutri^er 

have cocnnented specifically about services which RSD? has provided. 

Some of the spin off effects which parents and teachers have noted 

regarding RSDP and its impact on children are: . 

1. Greater pupil independence in the pursuit of knowledge and skill. 

2* Greater contact with adults ancf better rapport between the age 
groups. 

. 3. Greater interest, enthusiasmv and enjoyinent with respect to 
reading and leauming in general. 

, 4. In^roved peer relations* . ?, 

5* More individual direction, guidance, and attention as a ^ 
result of ai4<^5_in the classfoom/ 

6. On the part of the educational] staff, greater awareness of ^ 
each child as a toteil being. ( 
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?• Increaaed progress and productivity as a result of the relief 
of pressures on students using the Learning Centers. 

8. Moxre opportunities in creative arts (music, art, hance, film- 
making) have opened self-esteem fulfillment opporl^unitierf 
for ryxxalr children . ^ 

• . r 

It vould appear^ that RSDP has helped to create a positive learning en- 
vironment in which children find learning not only challenging and 
exciting but enjoyable and rewarding as well. 

pOMMDNITY INVOLVEMENT vnCTHIN THE SCHOOLS - The vast miajarity of 
parents in the area feel welcome to come and participate in not only 
extra-curricula school-sponsored activities but also in the actual 
instructional programs within ee^^h school. In other words, the follow- 
ing have been recognized as directly attribritable to the efforts of RSDP 

1. Paurents feel more free to come to school and axB e^q^ressing 
their interest and concerns more readily, ' 

2, Community members eure more aware of what goes on within the 
schools and what actually 'happens. 



3. There is actually increased community involvement within the 
schools because oppcrtionities h-:ivs been provided for parents 

to be involved in tho Lemming Centers, the inscrvioe h^lf ^ 
days and the Community Council • 

4. Effective use has been made of members of, the commiTnity as 
resource people. 

5. The corammity has shown ingenuity and cooperation in planning 
inservice half days by providing \inusual experiences for 
children such as: a winter Ccimival; a shopping afternoon, 
vdiere ejach child was given 15<: to spend in a plant store, 
bakery, arts and crafts store, and' a flea market; an after- 
noon when children sent up balloons filled w.ith helium \-rlth 
cards fastened with the address to return. Students noted 

on maps the responses they receivacl. 

6. Parents are more av;are of what jis involved in the learning 
process. \ 

1 * Parents are more understemding cind appreciative of the job 
of the teacher • • * 

8« The number of parent-teacher conferences has greatly increased • 



There have been so many positive effects that R^DP has ha||;on the 
areas involved that an attenqpt to include all would be f utile. jr' It is 
truly refreshing to talk to teachers > school administrators, diiildren 

and especially parents about RSDP/ for such a subject evokes only 

^ - . ^ \. • * 

positive praiseworthy comments in recognition* of a federal prp^ect 
that has been invaluably worthwhile. 



/ 
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CHAPTER VI 



1 



IN CONCLUSION 

The initial goals of RSDP^were: to improve the self-image of 
childreh in grades 1 through 8, to decrease the percent of ^children '^^^ 
reading below grade level and to involve more adults in the educational 
process. It is the general consensus of all personnel involved in 
the project that these three specific objectives have been realized and 

that many other positive educational outcomes have resulted within 

-1 » 

the district due to RSDP. * ^ 

In the atteii5>ts made to accomplish the goals of RSDP., teacher re- 



tredning was one of the most important aspects. Such training was de- 
signed to help teachers to: (1) be awcire of and able to meet individual 
needs of children, (2) be faimilieu: with matericils already in existence 
and have the ability to produce o'ther materieds needed to meet specific, 
needs, (3) be awaure of their own self-image and those of their s'tudents. 



(4) be eible to glan for and inclement plems for using teacher aides, 
student teachers and paurent volunteers. ' 

The training of teachers to be more effective caused changes iM 
attitudes and practices. A teacher process questicmnaire^^yen at the 
beginning ^d end of the project reflected some of the significant 
changes in both attitudes and practices that occurred. Some of these 
changes reflected by the teachers were: 

1. Better coranunication between staff and administration. 

2. ' More appreciation of school efforts by parents and community. 

3. Better xidult participation in school activities. 

4. More participation by teachers in decision making. - 

\ 5. More teacher and student-made materials in the classroom. 



32 



6. More books and materials available. 

7. More flexibility. • i 

8^ Improved accounting of pupil progress. ^ 

9. Increased knowledge cind awareness of the tenvironment from 
which students come. 

\-f . ■ " 

10. Improved methods for assessing a student's ability to use 
adults in the classroom. 



V)ne of the most noteworthy means used to retrain teachers and al'^o 
train Vhe teacher aides vlas the implementation of a very thorough an(i 
caxefully plcinned program of inservice. The following are. some practical 
principles for planning inservice workshops for staff development v^hAch 
RSDP foxind helpful: 

1. Before any planning is done, araieeds assessment mmt be made 
which enables teachers to, egress the things they wish to do* 
in the workshop. . ' 

2. Regarding summer inservice/ a split workshop with three v/eeks 
at the end of the school year and one \/eek^ coming just before 
school opens'in the fall, offers initial stiimulation of "ideas 
and projects, allows the teachers the'-stunmer to complete and 
follow up their ideas vand insures a ^obd beginning to the 
school year. / 

3. Consultants must be carefully spreened and selec1;ed to be sure 
-they meet the needs expressed by the t&«u:hers. 

4. Opportunities to do things are as important as sitting and 
listening. / 

5. Encouraging teachers to^use children during thnir summer 
training is advantageous to the teachers and for the children. 

6. Access to a guod supply of professional reading material is/ 
very impor€ant. . ^ , » ' . > 

7. Encouraging teachers to seek out and use community recourct.^ 
is an essential part of training. 

8. The- inservice should be carefully worked out far in advance of 
implementation . A copy of the program for the total time 
should be given to the teachers on the first day. It should'^ 
be flexible enough so if a need arises for southing not 
scheduled/ it can be worked in. 
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. 9. The inservice iimst become consistently inor6 sophisticated 
) ^ ap your teachers learn and grow professionally. 

10. Compen'sation for suinMr workshops strengthens the intpaot 
but dedicated teachers will train without it. Inservice 
during the year should be conducted- during released time 
for teachers and aides. 

Thus,, besides all the positive outcomes that RSDP has helped the 

Orleems. Southwest School District to realize with respect to reading 

achievement, self-image, and conttounity involvement, it has also 

developed an exemplary model inservice program desigi^ed.to provide 

for -«t-nff devolopnvent while addressing* itself to the needs and concerns 

of the- district's educational staff. 
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APPENDIX A 
STUDENT ENROLLM^T 
Hardwick Elementary School 

Grades 1 -2 3 4 5 6 



• Totals 



1972- 73 

1973- 74 

1974- 75 



70 
60 
61 



78 
64 
52 



73 
73 
'69 



76 
71 



6a 

75 



V 

69 62 



71 
64 
74 



437 
407 

380 



Greensboro Elementary School 
Grades 1 2 3, 



1972- 73 

1973- 74 

1974- 75 



U 
10 
8 



7^ 8 
12 6 
11 12 



12 



1 ' 

6 12 



11 
7 

7 12 



Totals 



61 

53 
55 



VZoodbury Elementary Schcx>l 
Grades 12 3 



1972- 73 

1973- 74 

1974- 75 



11 
10 
10 



6 
9 
6 



10 
8 

8 



6 
12 
7 



8 12 
8 11 
10 7 



Totals 



53 

58' 
48 



Hazen Union School 
Grades 7 8 



Totals 



L972-73 80 71 

1973- 74 , 96 81 

1974- 75 79 96 



151 
177 
175 
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APPENDIX B 
TEACHER PARTICIPATION 'IN RSDP 
Summer and Regrilar School Year Participation 



Name, 



Grade Degree Yrs. 'S72 72-73 S73 73-74 S74 74-75* ' 









Exp. 








Allbee, Esther 


6 


BA 


34 


* 


* 


* 


Allen, Rita 


3 


BA 


11 








Benjamin, Ellen 


1,2,3 


BS 


32 




* 


* 


, ^IBoisvert, Claire 


2,6 


BS 


4 


* 


* 


* 


Bolieu, Joseph 


7\B 


BA 


5 




* 


* 


t Bourdon , Betsy 


1,2 


BA 


10 




* 


* 


Brower, Margaret 


1 


BS,MEd 


2 








+Brown, Mary 


4,5,6 


3-yr. 


39 






* 


Chapili, George , 


7,8 


> 


5 








Oiapin, Lindley 


7,8 


' BA 


' 2 




* 


* 


* Ciara^-di, Beurbsura 


3 


BS,MEd 


1 




* 




-^Densmore, Sarah* 


K * 


BA 










Hall, Lorraine 


1 


BS 


4 


* 


* 




Hill, Marilyn 


4,5,6 


BA 


28 


* 


* 


* 


Hill, llary 


1,2 


BS 


10 


* 


* 




James, Bloise 


1,2 


BA,MA 


17 








Kinney, Linda 


1 


>BA 


5> 








Martin, John 


, 6 


BA 


9 


* 






McCanna, Eve^-yn 


1 


BA 


.29 




* 


* 


Merrill, Joyce 


5,6 


" BS 


9 


* 


* 


* 


Pape, Beverly 


2 


BS 


17 ^ 


* 




* 


Perrpji, Ida 


3,4 


BS 


31 


* 


* 


* 


Perry, Ruby 


3 


BS ^ 


IS 


* 




* 


Reigel, William 


6 


BA,KST 


11 








Roberts, Patricia 


6 


BG 


2 








Ryem,' Michael 


6 


BA 


2 








Sevigny, Dale 


7,8 


BS 


4 








Smith, Yvonne 


3 


• BS 


12 


* 


* 




Speir, Margairet 


5 


BS 


35 . 




* 




Tatro, Ronald 


4 


BS 


3 




* 




^Thompson, Anita 


5 


BA 


30 • 


* 






•fThonpson, Arlene 


4,5,6 


3-yr. 


25 








Traynor, Vema 


4 


. BA 


28 


* 


* 




Tucker, Linda 


4 ' 


BA 


3 




* 




Turek, Ronald 


6- 


BA 


5 








Vincent, Margaret 


^ 2 " 


BA 


34 


* 


* 





^ +Receiv;ed 



no^tipend fpr training taken. 



* 
* 



* 
* 



* 
* 
* 
* 
* 
* 
* 
* 
* 

* 
* 
* 

* 
* 



* 
* 
* 



* 
* 



* 
* 
* 
* 

* 

* 
* 

* 
* 



ERIC 
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APPENDIX C 
TEACHER AIDES TRAINED THROUGH RSDP 

SUMMER AND REGULAR SQIOOL YEAR PARTICIPATION 
S72 72-%73 S73 73-74 S74 74-75 



+Aix\sworth, Mary 
#Bolieu/ Lynn 
+Caiapbell, Rose 
+Davisqn, Betty 
+Day, Shirley 
#Desinar^is, Sheila 
+Gallant> Florence 
+Goodrich, Ezoa 
+Hartin, Linda 
+Lanphear, Patricia 

##Molleur, ''Paulette 
.Montgomery, Jauiet 
*RGnaud, Marie 
Richardson, lola 
Sartell, Ruth • 

#+Slayton, Janet 



♦Promoted to secretary of the program 
#Parent Volunteer 72-73 

+Eamed Certification\at Leyel 2 in the State Of Vermont 
##rarent Volunteer receiving training only in the T.enrning'^ Center 
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APPENDIX D ^ ^ 

CX)NSULTANTS oPARTICIPATING IN RSDP TRAINING PROGRAMS 

Bottomly, Jim ConsultcOit in Space Forms - Paper Construction, 

73-74 ^ 
Bright, William . University of Vermont, Goal Setting and Com- ^ 

tn^mity Involvenientr* ?4-75 ' ' ? 

♦Burke, f>at Vermont Social Services - Welfare, S73 

Chadwick, Sandy, Ed#D. State University College at Potsdam, N.Y. , 

Reading Specialist, 72-74 ^ 
Vermont Social Services - Drug Abusa, S73 



♦Chaffee, Rufus 

<» 

Conlon, Muffie 
*Cota, Jerry 
*Crave'n , Mark 

Elliott, June - 
♦Faulkner, Walter 
duller. Dough 
*Hanzel, John 
*Hartin, Arthur 

♦Hillman, Judith, Ph.D, Johnscp State College Language Arts^ S74 
♦Houston, Frances . Vej^nt Social Services - Planned Parenthood, S 

Consultant in Audio Visual TQSl^s , S74 
Hardwick Physician - Physical Health, S73 



University of Vermont, Consulting Teacher in 
Le£r^ing Disabilities, ^S73 

^Ha^d^jick Police Chief* - Law Eijf or cement, S73 

Vermont Social Service? - Sex, S73 

Lyndon State, Director "C" Force Act*ion C--^-*'. 
S73 

State I^'pt. of Education - Career Educatic:\, 5:74 

. Vermont Social Services - Employment, S73 

Vermont Social Services - Alcohol Rehcibiiication 
S73 

Home and School Coordinator - Mantal Health, SV3 



Igleheart, Margaret 
♦Le\7y, Bob, M,D» 

Lobdell,' Evelyn 
♦Lcmegren, Sig 

Huzzy, John, Eh.D. 
♦Orost, Jean, Ed,D. 
♦Reil, Viola 
♦Scott, Art 



ConsultcUit in the Development of Teacher Made 
Games, 74-75 

Coordinator of Vermont Community College, 

Hardwick, Vt. "573 ^ 

Lyndon State College, Consultant in Math, 73-:74 

f s 

V 

Johnson State Consultant for Graduate Study, 
74-75 

Vermont Social Services - Low Income, 373 ^ 



Vermont State Dept of Education - Math* Con- 
^ sultant, S74 

Tilley, Herberts MiOT Vermont State Dept. of Education Training 

* of Aides, 72-73 
T.'vttle, Carol Consultant in Art, 73-74 

^ ■ . ■ ■ 
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APPENDIX E 

MEZ1BERS OF THE FIRST SCHOOL AND COMMUl«Ty COUNCIL 
Community Members 



Greensboro 
Mrs. Perley H. Allen, Jr. 
Mr. Larry J. Karp 
Mrs. Victor Perron 
Mrs. George E. Yoimg 

Uoodbury 
Mjt. Rufus Chaffee 
Mrs. Milford S. Decell 

Mrs. -Vail Le^h 

> 

Mrs. Kay Orlandi 



Hardwick 
Mrs. Wendell Ainsv/orth 
Mr. Albert G. Brochu 
Mrs. Carmeline Brochi/ . 
Mrs. Gerald Day 
Mr. Patrick J.^Ferland 
Mrs. H. C. Pr^»iaan 
I4r. Frank Travc^rs 
Mr. Hollis Wiluiams, Jr. 



Teachers 
Mrs. Hill (Woodbtiry School) 
Mr. Sigfried R. Lonegren (Hazen Uni'or) 
Mrs. McCanna (Hardwick Elementary) 
Mrs. Merrill (Greensboro) 

Students 

Mike Davison. - Senior High member 
George Beyerle .Junior High member^ 
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V \' ■ ■ 'appendix f 



. 1, 



COMMUNITY IIWOLVEMENT' IN RSDP SPONSORED SCHCXDL-'ACTIVITIES ' ( 

^ .- • ■ . ' • ■ , • :;■ - v; 

IJuirtber of Vplunteers Working ^RegularX^^ in the Schoor Ljaarning Cent^ 
72-73 ' 73-74 74^7d 

^ ' 14 . , 36 ' 17 '"-^^"^ 

T^umbor cif Volunteers Working 't7ith Students Daring Parent. -Teacher 

Conferences and/or During Inservice Half Days _ • 



72-73- " " 73-74 74-75 

' « , 100 * ' 118 123 

Nvmber of Volunteers Helping VJith Special Activities 

- 72-73 73-74 • 74-75 

,52 ' ' , 139 ° » 116. 



COMI^IUNITY .IliyOLVEMEMT IN PARENT^TEACHER CONf^ERSNCES 
72-73 ^ , 73-74 * 74-75 

108 V* 526 940 



APPENDIX G 



ARTICLES DESCRIBING RSDP AC^VITIES 
Article Title 



"RSDP Summer Trakhing Program" 
"Project Concludes Teacher Training" 



"R^P Communit:y Council, Holds 
Meeting"" ' ♦ , " 
^^^IBural'^School Development Project" 



Source 

Harjph/ick Gazejbte, July, '72 
Hardwick Gazette, Aug., '72 
Hardwick Gazette, Aug. 24, '72 
Newport Daily Express, Sept., ^72 



'IFi^d' Trij^!|fime at the Old Stone 'Hardwick Gazette, Oct. 5, '72 

House" - . . 

"Volunteers Sought for-^ 

Centers" i 
"Rural School Learning Centers 

Open in Area" 

"•Yester-Years' Play Produced, by Wood- Hardv/ick Gazette, Nov. 30, m 
bury School 5th & 6th Grades" • 



^ — 4Iai;:dwick Gazette, Nov. 2, '72 

Newtk>rt Dailey Eojpress, Nov. 2, '7 



"Rural School Development Notes* 

"Hardwick Children Leaxm of 
Sv7itzerland" » . 

"O'Brien Calls for Support of' 
Teachers and Education" / 

"Children Select Favorite Bdok" 

' "Northeast District Tfeadhera* at 
Hardwick, Soon" . //- 

"Sixty-Six Teachex^s, Aides, Attend 
Conference Here" / // . 

"Rural School Project 6pe|i House 
Sept. 25" ^:;/ 

"Woodbury Winter CamiVal"' 

"Craftsbury Common" /' / ' 

' ' ^ / 

"Greensboro Studentaf Attend, RSDP 

feting" 
"RSDP Sponsors Day-'for* Dorothy 

Canfield Fisher" 
"Woodbury Learning Center Closes" 

"School Lobby >s Learning Center" 

"Students Participate in Book Award 
•Program" 



Newport Dail}^ Express, Dec, '72 
Nevyport Daily Express, Dcc.,^ '72 
Hcordwick Gazette, Sept., '73 
Hardwick Gazette^ Feb., ';73 , 
Newpfort Daily Express, Apr.;^ .'73, 
Hardwick G^Jz^tte, May, '73 " 
Newport Ds^ily; ^Express , Sept.r.*/73 
Green MountaiA';^a2ette, Feb. 14, ' 
Green Mountain (^aze^te. Mar., J*?^- 
Green Mountain Gazette', Mar.y '74* 
Green Mountain Gazette, Mar. ^ .'74, 
Green Mountain Gazette, June, '74 
Green Mountain Gazette , Oct • , ' 4 
Green Mountain Gazette ,* Mar . , '75 



41 



APPENDIX ^ 
TRAINING COMPONENT EXPENSES 





- V 


for Aides 




72-73 


$22,120.00 


73-74:. 

t 


18,113.00 


t 

74-7.S [■ 


19,164.00 


c 

. * 


Total $59,397.00 



S-72 .» 6,700.00 
S-73 ; 8,640.00 

S-74 ^ 10,420.00 



Total $25,760.00 

Consultant Pees 

72- 73 475.00 

73- 74 663.84 

74- 75 * ' 325.00 



Total $ 1,463.84 
Expenses for On-site Trainee Visitations 

72- 73 1,775.48 

73- 74 . 514.76 

74- 75 



Total" $*'.2,810.64 
m.sc. Expenses Relative to Inservice Hafi Days 

. Total $ 287.98 



Total Funds Expended on Training $89,7.19.46 
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APPENDIX I 

^ RESULTS OF THFEE-MONTH PILOT STUDY 
COMPARATIVE LANGUAGE ARTS ACHIEVEMENT TEST RESULTS 
GRADE EQUIVALENT SCORES ON STANFORD ACHIEVEMENT SUBTESTS 



Wc^rd Parag. 



Word 



A'^'e. 

It u 



Mary 


3.1 3.6 


3.3 3.2 


3.7 4.6 


3.7 5.4 


3.4 2.8 


3.4 3.9 


5 


Kim 


3.0 2.9 


2.9. 3.1 


2.9 3.1 


2.1 5.0 


1.9 2^ 




2.6 2.7 


1 


Jack 
Tim 


2.9 


1.9 2.7 


2,3 3.6 


« 

3.5' 4.5 


1.9 2.8 ' 


ft 

2.5 3.4 


9 


3.1 -3.8 


3.1 3.6 


1.5 2.4 


1.7 3.4 


2.9 2.6 


2.5 3.2 


^ 7 




2.6 3.6 


2.6 3.1 


2.0 2.6 


2L7 2.7 


2.5 3.1 


"1^5 3.0 j 


5 

J 


Ann 


' 2.5 3.3 


2.6 3*l' 


2^4 3.3 


1 , . 

i 

1;7 2.6 


2.5 3.3 


! 

2.4 3.0 


1 

c. ! 

! 


Ken >\ 


2.7 2.9 

1 


2.6 2.6 


2.0 2.8 


l.B 2.9 


2.4 2.2 


2.3 2.7 


i 


Anne 


0 0 "5 

w 


hi 


0 4 0 0 




Z .X Z . X 




? — ' J 

i 


Sue 


2.1 3.1 


2.0 2.7 


2.0 2.6 _ 


1..8 ^0 


2.2 2.6 


2.0 2,8 


" i 


Pete* 


2.0 2.6 


2.3 2.8 


1.^ 1.9 

V 


1^4 2.7 


2.2 .1.4 


1.9 2.4 


=^ i 


Pam* 


1.5 1.9 


1.3 2.6^' 


1.4 1.7 


1.5 2.4 * 


1.4 2.0 


1.9 2,1 


> 

2 




Pre Post 


Pre, Post 


Pre Post 


Pre Post 


Pre Post 


Pre Post 





Pre-testing was done on March 19, 1973 - Porm W used. 
Post-testing was done'on June 13, 1973 - Form Y used. 

♦Students who joined the study on April 30, 1973 



Note: A student would be expected to make a three month gain; 
however, these were^below level students who had not 
« been making wticipated normal gains. 
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APPENDIX J 



IlEASUKES OF SELF IMAS 



A. Pupil Questionnaire & Response Sheet for 
Primary Levels 

B. Pupil Questionnaire for Lo^/els 4, 5, & 6 

C. Pupil Questionnaire for Levels 7 s 

D. ^ Teacher Evaluation Questionnaire of the Pi^il's 

Self Image - Elementary 

E. Teacher Evaluation Questionnaire of the Pupil's 
Self Image - Junior High 



/ 
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PUPIL QUESTIOI^NSira; - PRIMARY 

i' t '■ 

Thlp following statements are to be read to each .student and his/l^er 
I responses noted on a pupil response sheet. < \ 

I. PEER RELATIONS \ 
a« • tfl^en * I- work iA a -grerup' with other children I am 

b. When 'I am playing on the. pl^ygroxmd I am 

c. When I have to let someone have their own way I am 

d. When I help my friends with their work I am 

II. ATTITUDE toward" SELF 

a. ^^-Jhen r have to share things with other people I am, 

b» When I have to work alone I am ^ • - . 

c. When the ^eacher makes suggestions which will help'^me I am 

d. When- I look in the mirror I am 

e. When I am. chosen to be the leader I am . 

III. ATTITUDE TCX'TARD SCHOOL , v 

a. ' When it is timfe to begin my school work I am 

b. \-/hen I am asked .to conplete my unfinished work I am % . 



c. When the teacher says'^xBfe time fot reading I am 

d. When I go to other cleisses outside my own room, or 
have different teachers come in ,^ I am 



IV. ATTITUlDE TOWARD ADULTS 

a. v;hen I'm at hoipe with my parents I am j j 

*b. WRen 'neighbor^ atsJS me to'lielp i am 

c, my mother or father comes to school for a conference/ 
I feel 

d. When the teacher^takes tiraejto .talk_to a visitor who 
cooes to our room i am ' ■ \ 

• . 

45 
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PUPIL QUESTIONNAIRE - PRIMATIY 
RESPONSE SHEET 




—} \ 

PUPIL QUESTIONNAIRE - GRADES 4, 5, & 6 
Name Teacher Grade Date 



OFTEN SOMETIMES RTVRELY }f 
I. PEER RELATION^ ' HAPPY HAPPY HAPPY 



a J when I worfc in a group with 
other children I am 










b. When I am playing on the playground 
I am 








c. When I have to let someone have 
their own way I am 








d» VThen I help my friends with their 
work I erni 




" r 




II* ATTITUDE TOWARD SELF 








a. When I have to share things 
with other people I am 








b. When I have to vrork alone 
I am 








c* l^en the teacher mcikes suggestions 
which will help me I am 




r 




d/ When I look in the mirror 
I am 








e. When I am chosen to be the 
leader I am 








III. ATTITUDE TOWARD SCHOOL 








a. l^en it is time to begin my 
school work I eim 








b. Wherl I eun asked to complete my 
unfinished work I cim 








c. When, the tdacher says it's time 
for reading I am 




« 






d. When I go to other classes outside 
my own room or have different * ^ 

teachers come in, I am > 

1 ^ 










IV. ATTITUDE TOWARD ADULTS • > , 










a. When I'm at home with my ^ . , 
parents I am ^ 


> * 








b. VJhen my neighbor asksVme to ^ » 
helR^I cim V 


/ 








c. Vrtien my mother or father comes * 
to school for a conference I feel 










dw When the ,teacher takes time to 
talk to a visitor who comes to 
our room I am 




— 'J 

4 







PUPIL QUESTIONNAIRE - GRADES 7 & 8 
NAM E . TEACHER G RADE DATE 

' PEER RELATIONS 

a, I havd (manyr few, no) real good friends • 

b, I am (usually, sometimes, nevei*) Chosen to be a leader or 
chairman of a group. 

c. I get along with (most of, some of, none of) the kids in my 
^ class • 

d. I (enjoy, sometimes.. like >iai$like) working in a group with 
other kids.\ 

II. ATTITUDE TOWARD SELF 

a. When^ teacher makes suggestions to help me improve, I am 
(happy, indifferent, sad). 

b. \7hen I work all by myself I am (happy, indifferent, sad). 

c. I (always, seldom, never) get angry when I don't get my 
own way, 

d. When I look*in the mirror I feel (happy, indifferent, sad). 
III. ATTITUDE TOWARD SCHOOL 

I would feel (happy, indifferent, sad) if I, was asked to*do ^ 
some extra work, for my own improvement. / 

f b. I (always, usually, never) complete my homework assignments. 

c. I feel (glad,. indifferent, 3^d) when I have to go to school. 

d. I feel (glad, indifferent, sad) when I go to tlie Learning Cent 
IV. ATTITUDE TOV/ARD ADULTS ^ ' . 

a. I (usually, seldom, never) discuss my problems with nry parents 

b. I (like, sometimes like, do not like) to have my parants 
come for a paorent-teacher conference. 

c. I (usually, sometimes, seldom) enjoy doing things with or 
talking to adults. 

d. If a neighbor asked me to help them I would (like, sometimes 
like, never like) to. , 



48 



TEACHER EVALUATION OF PUPIL'S SELF-IMAQE 


- GRADES 4, 


5 & 6 


r^ame ' Teacher - 


Date 




\ 


I. PEER RELATIONS S SI 


NI 


COMMENTS 


-a. Will help another child when 






asked to by the tsacher 







b. Accepts other children when 
they wish to join his play 
group 



Mill give in and let others 
pupils have their way 
soiaetimes 



Works v;3ll in a group with 
other children 



II. ATTITUDE TOWARD SELF 





a. V:orks happily all by himself 






b.'s' Accepts teacher decisions 






willingly 




c. Likes to be a leader 




d. Can take suggestions 




e. ^-Jilling to share 


III 


. ATTITUDE TOWARD SCHOOL 






a. Arrives promptly and 






settles down to v^ork 


f H . 




b. Goes willingly to the 
Learning Center 






•c. Finishes his/ work 




d. Likes to read 


IV. 


ATTITUDE TOWARD ADULTS 






a. Willingly takes paper 






home to parents 






b. Offers to .help 






c. Shows desire for parent 






to come to parent 






conference 





d. Proper reception for 
visitors • Doesn * t 
interrupt or act rude when 
someone comes to talk to 




S SATISFACTORY 



SI - SHOWS iriPROVEMENT 



NI - NEEDS IMPROVE^^E^T 



ERLC 
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TEACHER EVALUATION OF PUPIL'S -SELF-IMAGE - GRADES 7 & 8 
Name School Te'acher 



PEER RELATIONS . S SI NI \ COMTENTS 



The student is chosen by 
his peers to be chairman 
or leader of a group. 



The ^tudent seems to have 
friends his o\m age, 



c. .The student gets along 
v/ell v;ith other members 
of the class, 



The student enjoys working 
in^ a group wi th others. 



II • ATTITUDE TOWARD SELF 



a. 


The student works well ' 
independently . 






b. 


The student can tcike conr 
structive criticism. 






c. 


The student shows proper 
behavior when he can't 
have his own way. 






d. 


The studen shows Lni avi v-^ 
initiative . 


f 




Ill, ATTITUDE TOWARD SCHOOL * * 




> 


a. 


The student do6s extra 
work v;illingly to im- 
prove himself 






b. 


The student completes 
his assignments. 






c. 


The student enrjoys going 
to the Learning Center. 






/ d. 


The student enjoys going 
to school. 


* — ^ — Ttr 





IV. ATTITUDE TOWARD ADULTS 



The student; seems 
^happy about parents 
coming for a ponference. 



The student offers to 
hel^ other adults. 



The student shows re- 
spect to adults with 
whom he comes in contact. 



The student feels free 
to discuss his problems 
with yo u. 



S - SATISFACTORY ' 
SI - SHOWS II4PlfcvSi'lENT 
NI - NEEDS IMPROVEMENT 
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5.3 . 



APPENDIX K 

RURAL SCHOOL DEVElfoPMENT PROGRAM 

PROJECT DIRECTOR 
JOB DESCRIPTION 



Training at elementary level " 
Training at jiinior high, level 
Executive head of Council staff 

Administratot for Rural 'School Developmant Pr^ojcct 
Bi'inq in consultants (vfsit^i^on) 
Liaison with: (a) community 

(b ) superintendan t 

(c) school administrai-ors 

(d) State Department of J^ucation 
te) Washington, D.G. 

School and Community visitation 
Liaison with Elementary- Supervisor 
Evaluation *( internal and external) 

CRITERIA 



Activity centered teacher educator with primary eicperience at 
e]|.pmentary Level 



Some experience training teachers 



Similar philosophy to school district and project ot^^ff (Vt, 



Design) 

Masters Degree ^ 
V7illing to be involved in state and federal contacts 
Express' (himself, herself) clearly in speech and writing 
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APPEllDIX L 

» 

STANFORD ACHIEVEI4ENT TEST RESULTS 



19311-72 



Number pupils tested ' 458 
3 • " NuKiber pupils below level * 294 

t " Percent below level 64.2^ 



1^72-73 ' ' 

Number pupils tested 570 

r 

Mumber pupils below level 358 

Percent below level 62.8% 

Decrease for the year in percent below level . 
* 

1973- 74 . 

Nufaber pupils tested 649 

Number pupils below level 345 

Percent below level 53.2% 

Decrease fpr the year 'in percent below level. . 

1974- 75 . 

Number pupils J:ested • 539 

Number pupils below level 267 

^ / 

Percent below level ^ ^ 49.3% 

Decrease for the year' in percent below level 



TOTAL DECREASE IN PERCENT BEIiOW LEVEL 
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t • ^ ' APPENDIX M 

POSITIVE 

STUDENT SELF-3JMAGE EVALUATION 1974-75- 

HARDWICK, WOODBURY, GREENSBORO - 

NO. TESTED PEER SELF SCHOOL ADULT 

GRADE* PRE '^BOST PRE POST PRE POST PRE POST PRE lOiT 

1 . 63 74 61.6% 78.8% 48.8% 84.6% 46.0% 82.2%' 63.6% B9.Bk 

II 59 ^64 72.3% 86.0% 57.0% 83.0% 44.5% 83.8% 69.5% 91.. 8% 



III 85 83 "77.4% 39.4% 56.0% 79.8% 51.4% 76,0% G?.^.^' f^9.^3% 

J 

IV 70 67^ '56.0% 77.6% 46.6% 74j4% 27.8% 66.2% 47.6% 82.8% 



V 79 84 53.6% 77.4% 49.2% 75.8% 39.8% 6$.2% 52.8% 80,8% 

VI 77 85 50.4% 79.6% 47.0% 73.6% 32.6%- 61.6% 43.0% 51-.2% 

*********************** 

/' '■ ■ 

PIERS -HARRIS CHILDREN'S SELF CONCEPT SCALE 

GRADE NO. TESTED /* , AVERAGE J^VV/ SCORE 
. . * * 1 

an ' 73 / ■ 51 

IV ' 75 /'/* 51 

V •• 8L .' • . 54 



IV 78 " 
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— , - * APPENDIX N 

PARENT QUESTIONNAIRE AND J^UMBER OF RESPONSES 



RECEIVED 



t 



QUESTIONS 
Do you think cm attempt ; - 



\ HARD- GREENS- 
; WICK IBORO 



i 



has been made to^ help 

your child/children' ; ' XES 118 

develop good reading . Tf 
skills? • :^N0 i 

• t 

2. Do you feel welcome \ \\ ' 

to come cind pairticipate* '.YES J13 
in learning activities v 
. at school? *\*-N0 4 

3. Have you participated in-V- 
ciny of • the ieaming ^5_. 

. activities provided at CyeS 39 
school over rjtfie past" ^ - ' * 
three yearsj^-^ ^ "c.NO \.77 



18 
0 

19 
0 



feel about gotoq^ 
to school? 



_ D0E9N,f'T • 

LIKE TO r!:>^ 
-DOESN ' T ' : 



: ^ ^ SAY- ^ v 



*/8 



5. Has this feeling changed -YES 29"*. 

in the last three years? NO 77 

ying Teachers YES 103 

the classrooms ' 

d your child? NO I 4 

V *7;.\V&^s your child ever YES 82 
\^ \vii^tftion the Learning 

d • ... - MO 36 



********************** 




WOOD- TOTAL.. % TOfAL' 

BURY : >resp6ns?^,; 







t 

t 

I ' 






99[%' 




• ••«'{• 


1% 


f 

> • • 


• 

9.7% 


1 




;3% 



6 


\ 11 


55 


40% 


13 




97 


60% 


16 




139 


88% 


3 


1 


Oil 


7?; 






8 


5% 


6 


6 


41 






" 12 


101 


n% 


16 




136 


97% 


; 


1 


5 


3% 




18 


113 


72^ 


6 


> 1 


43 


28%.' 




\ 







*\(»^ \\^^Perc^t^^e of children who 
\ * ^'have ai;t^nded the Learning 



Center 



72% 100% 



100% 
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ERIC 
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